
Running Head: SRA IMAGINE IT! AND SCOTT PEARSON READING STREET  1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SRA Imagine It! And Scott Pearson Reading Street 

Debora L. Tolliver 

Eastern Connecticut State University 

 

 

 

 

 

 

 

 

 

 

 



SRA IMAGINE IT! AND SCOTT PEARSON READING STREET  2 

 

 “Reading skill is essential in a literate society; however, a significant number of children experience 

difficulty with the reading process” (Majors, 2009, 1).  In 1997, as a response to this problem, “Congress asked the 

Director of the National Institute of Child Health and Human Development (NICHD)…to convene a national panel 

to assess the effectiveness of different approaches used to teach children to read” and the National Reading Panel 

(NRP) was established (National Reading Panel, 2011).  In the spring of 2000, the NRP released The Report of the 

National Reading Panel: Teaching Children to Read which focused on five components of reading instruction: 

phonemic awareness, phonics, vocabulary, fluency, and text comprehension and identified eight effective 

instructional strategies: comprehension monitoring, cooperative learning, graphic and semantic organizers, story 

structure, question answering, question generation, summarization, and multiple strategies.  The recommendations 

of the NRP report of 2000, especially the five components of reading instruction and the eight instructional 

strategies, “have become central to legislation (No Child Left Behind, 2001) and literacy reform” and set the 

framework for many core basal reading programs, including Scott Foresman Reading Street and SRA Imagine It! 

(Majors, 2009, 14). 

SRA Imagine It! evolved from the Open Court Reading program and is backed by forty five years of 

teacher feedback, advice and best practices. The results of students using the program have been validated with 

standardized tests year after year (see Appendix).  The authors are “some of the most respected researcher in the 

education community” (McGraw-Hill, 2007).  They spent more than twenty five years researching how to help 

struggling students build reading comprehension and develop both powerful writing skills and critical methods of 

self-regulations, known as Self-Regulated Strategy Development (SRSD).  All of this along with the NRP report of 

2000 has helped shape SRA Imagine It!. 

Scott Foresman Reading Street is also backed by scientific research.  Their research team has been working 

with Pearson for over seven years while Pearson “collaborates with regional education laboratories, universities and 

private research companies” (Pearson, 2011, 2).  All of the validation studies for the program follow the criteria of 

the What Works Clearinghouse (WWC), an initiative of the U.S. Department of Education’s Institute of Educational 

Services. There are four phases of research that Pearson uses when developing new curriculum.  Phase one evaluates 

previous editions to determine what instructional practices are best.  During the second phase, the researchers and 

authors conduct literature reviews on content, instructional practices and education standards.  In the third phase of 

research, formative research is conducted and classroom field tests are done to get teacher and student feedback on 
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the effectiveness of the curriculum.  The last phase of development involves independent randomized-control trial 

studies to examine the implementation and effectiveness of the curriculum.  “Pearson believes that research needs to 

be ongoing, with continual feedback to inform product revisions to meet student and teacher needs” (Pearson, 2011, 

2). 

Reading Street and Imagine It! are both systemic reading curriculums with scripted lessons.  According to 

McNeil (2009) “the overarching theme of systemic curriculum is control” (52).  With systemic curriculum, emphasis 

is placed with “the specification of curricula standards and performance indicators (goals)” (184) while 

“instructional objectives, benchmarks, and other indicators are used to evaluate progress toward the goals and 

standards and to signal the need for modifications” (52).  In both of these programs, “a learning task is broken into 

parts, ordered, and taught one at a time, then pulled together based on the resulting relationships” (185).  The 

organization of systemic curriculum is “outcome driven” and a “clear statements of the outcomes that are sought 

from instructional sequences” are given (186). 

If we look at each program closely, we can see the components of the systemic curriculum.  In their 

Tutorial Guide: Before you Begin, Pearson Education, Inc. (2008) states their program philosophy: 

Reading Street provides unique support for the teacher through direct and explicit instruction for each grade 

level, a step-by-step instructional plan, an assessment plan to ensure adequate yearly progress, customized 

instruction by strand, and differentiated instructional plans for struggling readers, advanced readers and 

English Language Learners.  (1) 

The goal of the program is to “promote language acquisition and concept development” (3) while following the 

“three-tier Response to Intervention model (RTI)...to meet the instructional needs of all students” (1).  “Progress is 

assessed through monitoring success predictors and needs are address through fully developed, daily differentiated 

lesson plans” (2).   

McGraw-Hill Education (n.d.) is “committed to providing educators with the tools needed to meet the 

requirements of groundbreaking reforms, NCLB and Reading First.”  Although SRA/McGraw-Hill does not 

specifically mention a program philosophy, they have designed their program to help students:  

deepen their comprehension by enabling them to apply the skills they are learning to texts and activities of 

their own choosing, synthesize and organize what they are learning to present their finding to their 

classmates, determine suitable avenues of inquiry and methods of presentation, become more independent 
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and responsible about their time and efforts, and to work efficiently in collaborative groups. 

(SRA/McGraw-Hill, 2008, viii) 

The way that both of these programs are organized is very similar.  They are divided into units that are 

organized around a central concept or theme.  At the beginning of each unit a “Big Idea” is presented for students to 

think about throughout the unit that ties their own experiences to the unit theme.   Imagine It! sets up the theme by 

using a six week inquiry planner while Reading Street introduces a five week unit inquiry project.  With both 

inquiries, the students identify a problem or question, then collect, examine, integrate and finally present the 

information.  Throughout the inquiry process Imagine It! uses a concept/question board for the students to post their 

ideas and questions on in order to share their knowledge.  In both programs, the units end with poetry and a unit 

theme wrap up.  Imagine It! also offers test preparation and test taking strategies at the end of each unit.  Reading 

Street also ends their units with a genre and author and illustrator study while Imagine It! incorporates them in each 

lesson. 

Each unit is then divided into lessons and those lessons are divided into parts.  Imagine It! lessons are 

divided into three parts: “preparing to read” which includes word structure instruction and oral language 

development; “reading and responding” which includes vocabulary, fluency, comprehension skills and strategies, 

inquiry, building background, preview and prepare, genre, reading discussion, meet the author and illustrator, theme 

connections, and the handing off routine; and “language arts” which includes writing, spelling, 

listening/speaking/viewing, study skills, and grammar, usage and mechanics.  Reading Street lessons are divided 

into four parts: “reading” which includes comprehension skills and strategies, fluency, and vocabulary; “word 

works” which includes spelling and phonics; “oral language” which includes speaking/listening/viewing; and 

“language arts” which includes weekly writing/writing trait, unit process writing/writing workshop, research and 

study skills, and grammar, usage and mechanics. 

Both programs use a 4-step plan for assessment to meet Adequately Yearly Progress (AYP).  A baseline 

group test, a formal summative benchmark assessment, is given to determine students’ ability level and students are 

grouped accordingly.  Reading Street uses three levels to differentiate students for RTI, below-level, on-level or 

advanced, while Imagine It! uses four, approaching-level, on-level, English learner, and above-level.  After students 

are placed into groups according to their ability level, their progress is monitored with formative assessment.  As 
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they advance through the unit, students are continuously assessed and regrouped as needed.  The last step is to assess 

student mastery and understanding with summative assessment at the end of each unit and at the end of the year. 

Differentiated instruction is incorporated throughout the lessons in both reading programs.  When assessing 

and grouping students, the RTI model is followed.  For students in at or on-level, the comprehensive core program is 

used.  For students in the second level, the core program plus strategic intervention in the form of whole-group and 

small-group intervention and workshops are incorporated.  With Reading Street small-group intervention, struggling 

readers get supplemental instruction that “reteaches core concepts, provides additional teacher modeling, more 

scaffolding and multiple opportunities for students to practice” (Pearson Education, Inc., 2008, 1).  During small-

group instruction with Imagine It!, the teacher is “preteaching, reteaching, providing intervention, working on 

fluency, holding writing conferences, doing formal assessment, listening to students read, and extending learning” 

while other students are “practicing and reviewing skills, developing listening skills, working on fluency, reading a 

wide range of other materials, writing or engaging in Inquiry activities” in different workshop areas (SRA/McGraw-

Hill, 2008, ix-x).  Both programs offer electronic technology resources but Imagine It! also offers a workshop kit.  

For students in the third tier, intensive reading intervention is given.  For Foresman that program is called My 

Sidewalks and it “aligns perfectly with Reading Street to provide sustained instruction, intensive language and 

concept development, and more focus on critical comprehension skills and strategies” (Pearson Scott Foresman, 

2008, xii-xiii).  For SRA the program is called Intervention and it focuses on instructional support of critical skills 

and strategies in the areas of decoding, comprehension and language arts.  Both programs also offer leveled readers, 

challenging activities for above-level or advanced students, and differentiated instruction for English Language 

Learner (ELL). 

Professional development for these two reading programs is offered in many ways.  “SRA/McGraw-Hill 

provides hands-on, interactive staff development, customized workshops to meet district and staff needs, in-depth 

seminars and summer institutes, staff development for administrators and support staff, online professional 

development to accommodate teachers’ needs and schedules, CD-ROMs with classroom demonstrations of best 

practices, and professional development guides that provide background information on specific strategies and skills 

including comprehension, phonics, inquiry, writing, assessment, vocabulary, workshop, and administrator’s guides” 

(McGraw-Hill School Education Group, 2007).  Scott Pearson provides on-site training as well as “web-based 

product training in the form of self-paced modules and instructor-led webinars” to “help teachers develop effective 
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strategies and enhance instructional practices” (Pearson Education, Inc., 2011).  For a closer look at the professional 

development for each program, coaching proposals for both reading programs have been posted on the Alabama 

State Department of Education website and have been included in the appendix of this paper.  

Both curricula have a traditional approach to instruction and were developed with one of the oldest ideas of 

general education, “the subject-centered perspectives that education exists primarily to transmit knowledge to each 

new generation and prepare them to add to it” (Walker & Soltis, 2009, 34-35).   The predominant function of both 

curricula is to serve common or general education (McNeil, 2009, 111).  I personally do not believe that a focus on 

subject-centered perspectives or values is best for common or general education.  “In my opinion, the best 

curriculum for general education is one that is developmentally appropriate, meaningful to each student individually 

and combines subject-centered perspectives…with society-centered perspectives…and student-centered 

perspectives” (Tolliver, 2011, 3-4).  “It is important to focus on a child as a whole in order to encourage a positive 

self-image that will motivate students to continue to learn, creating life-long learners” (Tolliver, 2011, 4). 

 Neither Foresman nor SRA mention any specific theories or thinkers that have influenced their program; 

however, there are behavioral and cognitive psychological foundations of the systemic curriculum.  “Behavioral 

psychology is one foundation for the traditional transmission of teaching and learning where students acquire 

prespecified skills and content related to specific outcomes or objectives and assessments determine if desired 

changes in behavior (learning) have occurred” (McNeil, 2009, 60).  Teachers illustrate behavioral psychology with 

their instructional presentation, eliciting student responses and correcting or affirming feedback.   Differentiating 

instruction, task analysis, direct instruction and part to whole instructional sequence are common features of 

behaviorism.  Behaviorism is “described as teacher centered because it focuses on the teacher’s active role as a 

dispenser of knowledge” (Majors, 2009, 3). 

“Cognitive psychology and information processing theories…draw attention to how students’ beliefs 

influence their learning and how conceptual thought can best take place” (McNeil, 2009, 61).  Cognitivists believe 

that if they study the ways that experts think about problems and identify their thought processes, they “can be 

mapped into the heads of learners” (McNeil, 2009, 61).  “Accommodating new information into existing schemes or 

beliefs, knowing where and when to apply knowledge and strategies, chunking information into meaningful units, 

and modeling through flowcharts, simulations and other representations to pinpoint errors and to target a need” are 

all taken from cognitive psychology (McNeil, 2009, 61).  The teacher’s role in cognitive theory is to “build and 
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activate prior knowledge and engage students in personal responses to the text” so that the students can construct 

meaning out of what they are reading (Majors, 2009, 5).  Schema theory, the connection that the student makes 

between the text and their prior experiences, and constructivism, students construct their own knowledge by creating 

mental images, are components of cognitive theory that Vygotsky explored and expanded on.  According to 

Bransfrod, Brown and Cocking (2000), Vygotsky believed that “learning takes place externally in a social context 

and is gradually internalized by the individual.”  He also believed that learning requires guidance in social settings.  

For him, cognitive development is supported through language and cultural symbols and nurtured by teacher.  

“Social interactions develop language, which supports thinking, and they provide feedback and assistance that 

support ongoing learning...These social interactions for the basis of the understandings that eventually become 

internalized in the individual” (Bransfrod, Brown and Cocking, 2000).  Socio-psycholinguistic theory of reading 

instruction, also known as process-oriented instruction, built on Vygotsky’s beliefs and influenced the whole 

language movement of understanding how children learn; which, in turn, influenced the theoretical framework of 

instruction for effective teaching. 

“At the heart of Dewey’s ideal view of education was the idea of learning from experience” (Walker & 

Soltis, 2009, 17).  He believed that the ideal school was “one in which students were encouraged to cooperate and 

work together and learn from each other as well as from their teachers.  In this way, while learning their lessons, 

they were also learning to be members of a human community” (Walker & Soltis, 2009, 17).  This is known as the 

embryonic social community. 

William Kilpatrick developed “The Project Method” which focused on the structure of quality, worthwhile 

learning experiences that are useful in life rather than on the structure of knowledge.  He “combined three elements, 

wholehearted activity, laws of learning and ethical conduct, with his basic idea that education is life” and “sought a 

way to replace traditional teaching methods,” like those used in systemic curriculum, “with a method in which 

learning was achieved…from the activities we engage in, from our experiences…and from doing things with a 

purpose” (Walker & Soltis, 2009, 49).  The role of the teacher with the Project Method is to “guide and help the 

students through four phases of their purposeful acts, purposing, planning, executing and judging” (Walker & Soltis, 

2009, 50). 
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Dewey and Kilpatrick have not had much influence in the creation of Reading Street or Imagine It!.  

Imagine It! does incorporate “concept/question boards” to “form a community of learners” which, in my opinion, is 

better than not having anything, like Reading Street (SRA/McGraw-Hill, 2008, ix-xi). 

I believe that education is life and we learn from the activities we engaging in, from our experiences and 

from doing things with a purpose.  I plan to use Dewey’s theory of embryonic social community and 

Kilpatrick’s project method to facilitate meaningful group activities which will engage the class, keep 

students motivated and accommodate different learning abilities while socializing the students, teaching 

them to behave appropriately in social setting by creating rules and principles for harmonious action, to 

respect the rights of others, to maintain self-control and to problem solve when conflicts arise (Tolliver, 

2011, 3). 

 “In order for our future generations to grow, educators must provide a…safe place for students to be able to 

acquire meaningful knowledge and skills necessary to create, discover and experience knowledge through their own 

senses, critical thinking, problem solving and cooperative learning” (Tolliver, 2011).  I do not believe that systemic 

curriculum accomplishes this and it is my hope that these types of programs will be weaned out of our classrooms. 
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Coaching Proposal for SRA Imagine It! 

PD Provider   
 

SRA/ Imagine It  
Open Court 
Reading 
Reading Mastery 

Signature 
 
Sarah Morrison 

3544 Shandwick 
Place 
Birmingham, AL 

35242 
205-602-8888 
              

What do we offer?   
 

In what setting? 
 

(e.g. classrooms 
with students, 
faculty mtg., 
grade level 

planning, system-
wide training…) 

Target 
audience? 

 
(teachers, 
coaches, 

administrators

, grade 
level…) 

 

How many days? 
 

(4 days/year, 2 
days/month, weekly, 

monthly…) 

Cost? 
(be specific) 

 
(no cost, 
$750/day 
$1500/day 

$2500/day) 
 

Provide program 
orientation 

 
 
 

Program 
orientation covered 

in initial training 

    

Provide initial 
training on all 
program 

components with 
attention to critical 
grade level 

components  
(K-PA/ 1

st
 P) 

 Assessment/
Grouping 

 Whole/small 
group 

 Structure of 
block 

 Required 
components 

of instruction 

 Pacing 

Provide initial 
training customized 
to meet the needs 

of the district and 
can include the 
following: 

 Grade 
Specific 

Training 

 Practice 
teaching 
techniques for 

elements in 
the program 

 Philosophy 
and goals of 

Imagine It 

 Topics 
including PA, 
phonics, 

reading 
fluency, 
vocabulary 
development, 

comprehensio
n strategies 
and skills, 

spelling, 
writing 
process and 

language arts 
skills 

 Organization 
of the program 

and  teaching 
support 

 Lesson 
planning and 

pacing 
suggestions 

 Program 
assessment 

and testing 

 Use of 
components 

System Wide Training 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
System Wide Training 
 

Teachers, 
Coaches, 
Administrator 

Title 1 
Teachers 
Special Ed 

Teachers 
ESL Teachers 
Paras 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
Teachers 

Coaches 
Administrator 
Title 1 

Teachers 
Special Ed 
Teachers 

ESL Teachers 
Paras 
 

Minimum one day. 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
One Day  
2008-2009 school year 

No Cost 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
 

 
 
No Cost 
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to meet 
individual 

needs 

 Workshop/Diff
erentiated 
Instruction 

 Whole/small 
group  

 
 

Follow-up Training 
is provided after 
teachers have 

been in the 
program 8-10 
weeks.  Typically 

the one day 
training is held on a 
district-wide in-

service day.   
 
 

 
 
 

 
 

Provide specific 

training designed 
for leadership that 
ensures effective 

implementation of 
the program 
 

 

 Develop 

understanding 
of the key 

research 
findings 

 Discuss 

Imagine It 
components 

and their use 
in the 
classroom 

 Specific 
suggestions 
for using 

Imagine It 

 Teaching 

techniques will 
be modeled 
and 

participants 
will have the 
opportunity to 

practice key 
instructional 
strategies 

 Assessment 
and 

Placement 
 
 

 Philosophy 
and Goals of 
Imagine It 

 Effective 
Reading 

Instruction 

 Organization 

of the 
Program and 
pacing 

suggestions  

 Observing and 

System Wide Training 

 
 
 

 
 
 

 
 
 

 
 
System Wide Training 

 
 

Coaches 

 
 
 

 
 
 

 
 
 

 
 
 

Administrator 
 

2 Days Fall 

2 Days Spring 
 
2008-2010 

school year 
 
 

 
 
 

 
 
 

Half-Full Day 
2008-2009 
school year 

 
Year 2 on  
as-needed basis 

No cost 

 
 
 

 
 
 

 
 
 

 
 
 

No cost 
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evaluating a 
reading lesson 

 Program 
assessment 

and testing 
 
 

 
 
 

 
 
 

PD Provider  
SRA 
Sarah Morrison 

3544 Shandwick 
Place 
Birmingham, AL 

35242 
205-602-8888 
               

What do we offer?   In what setting? 
 

(e.g. classrooms 

with students, 
faculty mtg., 
grade level 

planning, system-
wide training…) 

Target 
audience? 

 

(teachers, 
coaches, 

administrators

, grade 
level…) 

 

How many days? 
 

(4 days/year, 2 

days/month, weekly, 
monthly…) 

Cost? 
(be specific) 

 

(no cost, 
$750/day 
$1500/day 

$2500/day) 
 

Provide 
assistance with 

analyzing data 
and placement of 
students into initial 

groups 
 
 

Provide assistance 
with analyzing data 

and placement of 
students into initial 
groups 

 

Grade Level Planning 
 

 
 
 

 
 

Teachers 
coaches 

administrators 

1 Day  No Cost 
This is included in 

the follow up 
campus visit 

Support 
whole/small group 
instruction 

 Preplan with 
coach 

 Plan with 

grade levels 
 Demonstrate 

for grade 

levels 
 Debrief after 

planning and 

demo with 
grade levels 

 Establish 

next steps for 
grade levels 

Support 
whole/small group 
instruction 

 Provide 
suggested 
activities 

 Preplan with 
coach                                  

 Plan with 

grade levels 
 Demonstrate 

for grade 

levels 
 Debrief after 

planning and 

demo with 
grade levels 

 Establish next 

steps for 
grade levels 

 

 C
l
a

s
s
r

o
o
m

 
w
i

t
h
 

s
t
u

d
e
n

t
s 

Teachers  
Coaches 
Paras 

1 Day Fall 
1 Day Spring 
2008-2009  

school year 
 
1 Day  

2009-2010 
school year 

No Cost 
This is included in 
the follow up 

campus visit 

Debrief with 
principal and 
coach at each 
school visit and 

plan for next visit 
 

Debrief may 
include the 
following: 

 Materials 

 Pacing 

 Fidelity to the 
program 

 Differentiation 
of instruction 

 Assessment 

 Grouping 

 Plan for next 
visit 

Meeting with principal 
and coach 

Principal and 
Coach 

1 Day  Fall 
1 Day Spring 
2008-2009 school year 
1 Day Fall 

2009-2010 
school year 

No Cost  
This is included in 
the follow up 
campus visit 

Communicate with 
Central Office 

Central Office is 
welcome to attend 

   No Cost 

 Classrooms 
with 
students 

 Faculty 
Meeting 

 Grade Level 
Planning 
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regarding 
implementation 

 

any training or 
coaching sessions. 

Support 
classroom 

instruction: 
 In-class 

coaching 

o planning 
o  
demonstrating 

o  side by 
side coaching 
o  co-

teaching 
o  teacher 
practice 

o  debrief 
with teachers 

Support classroom 
instruction: 

 In-class 
coaching 
o planning 

o  
demonstrating 
o  side by 

side coaching 
o  co-
teaching 

o  teacher 
practice 
o  debrief 

with teachers 
o  model 
Workshop 

 

Classroom Setting Teachers 
Coaches 

Principal 

1 Day  Fall 
1 Day Spring 

2008-2009 
 
1 Day  

2009-2010 

No Cost  
This is included in 

the follow up 
campus visit 
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Coaching Proposal for Scott Pearson Reading Street 
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